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INTRODUCTION:
Nurses must maintain a high standard of competency and possess 
critical thinking skills and judgment that contribute to identifying 
significant changes in the patient’s status.  Entry-level nurses often 
have the feeling of fear that they could harm a patient.  New graduate 
nurses are concerned that they are unprepared and not able to 
communicate effectively with patients and family.  This preconceived 
mindset eventually leads new graduates to question their competence. 
Self-confidence may also be potentially compromised, causing more 
distress and uncertainty.

The study focused on the debriefing process of simulation.  Debriefing 
is a learner-centered reflective conversation that guides learners in 
generating new knowledge by analyzing the meaning and consequence 
of interventions during the simulation.  Post-simulation debriefing is an 
integral part of the students’ learning, providing a reflection of the 
participants’ performance, insightful observation of the students, and 
integration of collaborative learning. 

To augment the post-simulation debriefing process in the study, the 
SHARP tool was used to provide structured debriefing.  As an acronym, 
SHARP describes steps of a successful debriefing.  The SHARP tool was
utilized in the post-simulation
debriefing in one group to
determine if it made a difference
In student satisfaction and 
self-confidence.

PURPOSE:
The purpose of the study was to determine if there was a difference in 
nursing student satisfaction and self-confidence between two 
different post-simulation debriefing methods: structured post-
simulation debriefing with the utilization of the SHARP tool (WS) and 
post-simulation free-from debriefing (NS).

REFERENCES:
Ahmed, M., Arora, S., Russ, S., Darzi, A., Vincent, C., & Sevdalis, N. (2013). Operation debrief. Annals of Surgery, 258(6), 958-963. doi:10.1097/sla.0b013e31828c88fc.

Chronister, C., & Brown, D. (2012). Comparison of simulation debriefing methods. Clinical Simulation in Nursing, 8(7). doi: 10.1016/j.ecns.2010.12.005.
Decker, S., Fey, M., Sideras, S., Caballero, S., Rockstraw, L. R., Boese, T., …Borum, J. C. (2013). Standards of best practice: Simulation standard VI: The debriefing process. Clinical Simulation in Nursing, 9(6S), S27-S29. 
http://dx.doi.org/10.1016/j.ecns.2013.04.008.
Flynn, K. (2012).  The use of standardized patients to minimize anxiety in undergraduate nursing students in the clinical setting (Unpublished master’s theses). St. Catherine’s University, KY.
Grant, V. J., Robinson, T., Catena, H., Eppich, W., & Cheng, A. (2018). Difficult debriefing situations: A toolbox for simulation educators. Medical Teacher, 40(7), 703-712. doi:10.1080/0142159x.2018.1468558.
Lubbers, J., & Rossman, C. (2017). Satisfaction and self-confidence with nursing clinical simulation: Novice learners, medium-fidelity, and community settings. Nurse Education Today, 48, 140-144. doi: 
10.1016/j.nedt.2016.10.010.
National League for Nursing. (2017). Descriptions of available instruments. Retrieved from http://www.nln.org/professional-development-programs/research/tools-and-instruments/descriptions-of-available-instruments.
Reed, S. J., Andrews, C. M., & Ravert, P. (2013). Debriefing simulations: Comparison of debriefing with video and debriefing alone. Clinical Simulation in Nursing, 9(12). doi: 10.1016/j.ecns.2013.05.007.
Shinnick, M. A., Woo, M., Horwich, T. B., & Steadman, R. (2011). Debriefing: The most important component in simulation? 
Clinical Simulation in Nursing, 7(3), e105-e111. doi: 10.1016/j.ecns.2010.11.005.
Wallace, D., & Moughrabi, S. (2015). The efficacy of simulation debriefing in developing critical thinking in accelerated baccalaureate nursing students. Journal of Nursing Education and Practice, 6(5). doi:10.5430/jnep. 
v6n5p13.

METHODS & PARTICIPANTS:
This study utilized a quantitative, quasi-experimental design to examine if there was a difference in student satisfaction and self-confidence when the 
SHARP tool is used as a guide during post-simulation debriefing.  Participants of the study (n = 58) included undergraduate nursing students who had 
simulation in the nursing curriculum.  One group received the SHARP debriefing method (With SHARP, WS) and the other group received the regular 
debriefing method (No SHARP, NS).  Student satisfaction and self-confidence were evaluated using the NLN’s Student Satisfaction and Self-Confidence in 
Learning questionnaire. The hard copies of the questionnaire were distributed after each post-simulation debriefing.   IBM SPSS version 25 was used to 
perform the statistical tests. The study was approved by the American Sentinel University’s Institutional Review Board (IRB) and deemed exempt by the 
Roseman University of Health Science’s  IRB.

RESULTS:
A Mann-Whitney U test was performed and revealed no 
significant difference in student satisfaction and self-confidence 
in WS (Md = 55.5, n = 28) and NS (Md = 60, n = 30), U = 
365.500, z = -.804, p = .421 (p > .05). Even though the finding of 
the study did not yield a statistically significant difference 
between the WS and NS groups, both debriefing processes 
delivered student satisfaction and self-confidence in their 
learning.  The results of the questionnaire for both groups 
yielded in general, agree to strongly agree answers from the 
participants.  The high scores of the participants suggested that 
one debriefing method was not better than the other. 

DEMOGRAPHICS:

NS or WS N Median

NS (No SHARP) 30 60.00

WS (With SHARP) 28 55.50

Total 58 57.00

Median for Total Satisfaction and Self Confidence

Mann-Whitney U 365.500

Wilcoxon W 774.500

Z -.804

Asymp.Sig. (2-tailed) .421

Total Satisfaction and Self Confidence

DISCUSSION:
The debriefing phase of simulation plays an important role in nursing education.  More studies are supporting the use of simulation, which includes the 
debriefing component, as replacement for a portion of clinical hours in the curriculum.  Further research regarding the different debriefing method is 
needed to understand and appreciate the various ways students learn from the debriefing experience. 

Overall, the results validate the continued use of best practices during the debriefing experience.  While the results of the study did not reveal a 
statistically significant difference between the two debriefing methods, both participants from the WS and NS groups reported satisfaction and self-
confidence in learning.  This study expands the research on the critical role of debriefing in improving the learning of undergraduate nursing students.
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